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Monsigor Illich has asked me and Rather fichter to continue your
discussions about the development of Catholic Schocls in Latin America.
As I uncderstand him, he wants us to point ocut tc you what way a school
systew becomes related to a social system. I¢ school system, much less
a Catholic school system, exists in a vacuum; it exists in a very real
society, at a cefinite mcment of history, and in a definite political
enviromient, Therefore, a Catholic school system, cdeveloped in the United
8 :ates, camnct be transferred to another culture or ancther social systenm
without important changes and adjustment. What I will try to do this
evening is this: to clarlfy for you the way our Catholic Schcol Sustem
has grown cut of a unique political and historical experience in the United
States, and to indicate the way it is intimately related to the class
structure of the United States. It makes sense only in that context,
They, Tather Fichter will explain the class structure of Latin .unerica, and
the relatiocnships of Catholic Schools to the class structure of that area.
In this perspective, I think your further cdiscussions about the establish-
ment of Catholic schools in Latin aAmerica will be more fruitful. Therefcre

let us begi=n.

The School anc the Unique Expericnce of the United States

In the United States, the rise of ecducation grew out of a revolution
in social class. It had many other aspects alsc as we shall see, but this
was one cof the central ones. The founders of this Nation were deterwmined
that privilege was never more to be related to the accident of birth, In

other words privilege was to_be mace available tc all people regardless

of their origin. A man was to be able to reach that level of development

to whici: iis natural ability and his own efforts entitled khim. This was
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the central value of American society and culture. The cdevelopment of
Catholic ccucation in the United States rust be examined in relation to
it.

The Pclitical Icdeal

The cefinition of the class revolution tocl: place very consciously
in a political form at the beginning., The objective ¢f the founding fathers
was to create a political structure in which all men, as free men, could
participate. They looked upon this as the wain founcation of a free

society of free men. Participation in political life was central. And

political participation was to be a privilege extendec to all. Some quali-

fication is necessary here because in thc beginning, as we know, politi-
cal participation was related to property ownership or property rental.
However, it was noct long before the pressure of the icdeals of the Nation
exerted itself and eliminated the property qualificaticn for political
particapation., Cnce political participation was extenced to all people,

it tecame evicent that opportunitites for educaticn wculd have to be ex-
tended. If men were going to participate intelligently in political life,
and fuliill their responsibilities as citizens, they had to know what

the Naticn was about. In other words, they hacd to be ecducated. Therefore,

the early pressure for education had a practical motivaticn. It was

aimed at the training of people for responsible citizeuship. Ar 1 since

responsible citizenship was the political privilege of all pecple in the
United States, it soon becane obvious that ecducation Lal to be made avai-

lable to all citizens in the nation.

Ecucaticn £s s Value in Itself

liowever, granted this very practical cbjective which mctivated the
development of ecucation, it was not to rewain cnly a practieal instruwnent.,
The Citizens of the Nation: recognizecd ccucaticn as a value in itself. The
new concept cf man as a free citizen capable of ceveloping himself, enjoying
the opportunity of advancing socially, intellectuzally ancd economically

as far as his talent and effort would carry hiu, this new concept led to
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a recognition cf the value of education as the primary means of developing
man as a man. It was to be the instrument by which he was to develop
all of his faculties, to reach that fulfillment and that perfection of

which he was capable as a man.

The Rise of Class Division

It is clear, therefore, how the origin of ecucation was related to
our political icdeas, and to the central value of american life which
aimed at the cdevelopment of each individual., TFowever, something was soon
to occur in the Unitecd States which no one hacd fcreseen., The Nation
began to develop in the early part of the nineteenthk eentury as a strong
industrial anc commercial power. In the early days of the Lkepublic the
leaders of the iHation had conceived of the Nation as an agricultural
Nafion, with the citizens made up of large numbers of indepencdent farmers
or lanc owners. They had never foreseen what was t¢ take place or the
effect of incdustrial and commercial developrient on the future of the Na-

tion.

As incustrial and commercial development began to take place very
rapicly, divi .ion began to appear among the citizens, a division into
recognizable classes, roughly characterized as upper, middle, lower. The
interesting thing is that this division of classes was to be based, not
on family or birth but on occupational success. The United States was to

beconie, par excellence, a business_society. Oppertunity for advancement

bacame cdefined as opportunity for business success., «nd with business

success yent acvanrcement of social position and prestige. In American

society a main's position very largely has come to depend on what he was doing;

anc how successful he was in doing it.

This division into classes was not in itself a derial of the American
ideal. Granted that recognizable classes developed, there was no mechan-
ism createc which would make these class divisions rigid. There was

always the possibility for someone on the lower levels to advance himself
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to higher levels: ancd theoretically at least there was always the possibi-
lity of sciecne con the higher levels falling tc the lower levels. We

are all aware of that common american saying: "Sror the hod to the hod

in three generations." This is not a very accurate cdescription of our
social history, but it at least expresses the American experience as it

is perceived wicely by the Citizens. In other words, regarcless of class
division, a poor perscn still had thehcpe that, if he had the cbility and

made tne effcrt, he ouuld advance very rapidly.

Now this incdustrial and commercial development came to depend cru-
cially or education. Granted that there are cramatic incicents of poor
uneducatec men rising to high positions, nevertheless, it was to be the
mych more ordinary experience of Americans that ecducation was the prelude
to business and commercial success. It came to be the essential element

in a man's effort to advance socially. 4And in orcder to acdvance socially

he had tc advance economically.

The Relaticnship of The School to Social Class

In response to these three values, the value of political participa-—

tion, the value of ecducation as the instrument of man's development, the

value of ecducation as a means to social and ccomoizic advancement, a strong

effort cevelonec, a pressure to create a common schcol system, I mean a

system of e¢cucation which would make ecucation available to all children,

or all citizens, regardcdless of their origin or their social class. There-
fore, in the early part of the nineteeath century we see the consistent
pressure to form a school system in which every American child would be

given the opportunity of sufficient education.

It was within this context, a unique historic experience, that the
Catholic schicol system was to develop. HNote that it also is a response
to this pressure for the opportunity of comacn schooling. If the American
school systen nad not developed, it is very unlikely that a Catholic school
systeix would have cdeveloped either. In other words, the real pressure for
Catholic schools developed from the pressure to keep the common school

systen secular, that is, to make sure that religion was nct to become a

4
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part of the regular curriculum in the cowmmon schocl. In response to this
Catholics reaiizecd that if their Catholic children were to receive the
same benefits of the comaon school system and were tc have their faith
taught to them tovether with the secular sybjects in the school, they
woulc have to create a schcol system that was Catholic. You are all much
more familiar with this history and this backgrounc than I am. The rea-
son I meutiocn it here is to indicate its close relticuship to the social
organizaticn which was developing tn the United States, and to the pres-
sures in the Uaited States for a common school system., Therefore, the
Cathclic school must be examined in context of this unique historical

experignce in the United States.

The Lamigrant Zxperience

hgainst the background of these developrzents another extraordinary
historical experience occurred, the arrival from abrcad of millions of
poor immigrants who wanted to become citizens of the United States. It
is true that many immigrants hacd been here before the school system de-
velopec. zZut the great waves of immigration were to take place after the

school had begun to develop.

Moy of the immigrants were Catholic people, the Irish, some of the
Scotch, scme large numbers of Germans and a scattering of others from
Englanc. an¢ the Continent, Later on, the wave was tc increase that was to
bring the Italian, the Pole, the Central Eurcpean aunc others. These peo-
ple came for the most part as poor, uncerprivileged, wcrking class ppople.
They had come from the farms and rural sections oif Zurope anc the British
Isles, and they came into a society which was tc give them what few of them
had enjoyed before, the privilege of political participation, and the oppor-
tunities for social and econonic advancement. In the life of the immi-
grant, therefore, the s hool became the central anc significant instrument
of advanceilent.in American society. I do not mean to uncerestimate here
the difficulties which immigrants faced and the resistance © they suffered

at the hands of the Protestants who had been here before them. But they
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responcecC energetically to this new world of cpportunity. They saw for
the first time the possibility of s¢cial advancement, ancd they dedicated

themselves to it with a vengeance.

For the Catholic, therefore, who had the opportunity of attending
Catholic schools, the Catholic school itseli became an instrument of social
and economic acdvanceuwent. Uncoubtedly the basic principle and policy of
the Cathclic school was gtill the formation of childrenx in the Fatih.

In other words, our objective was to prepare Catholic chilcdren for political
participatiocn, to provide them with oppprtunities for perscnal develop-
ment, aal tc communicate this in the context of trainiag in their Fatih,
liowever, the school could not escape the social context anc it has al-

ways playecd a significant role as the transmissicn belt for iumigrants

from lower to higher status in american society.

The Cathelic School Systen

This role of the Catholic School in relation to the experience of
America and the experience of the immigrants, has hac a profounc effect
o1 the nature of the Catholic Church in the United States. HNotice what
has happenec. The immigrant brought the Church with him., 4nd at the begin-
nin the Catholic Church was the Church of poor, underprivileged, imaigrant
people. Zut as these people advanced to middle class American status or
even higher, they brought the Church with them to this higher class posi-
tion. As a result, the Catholic school at the present tiue reflects the
predoriinant iddle class American position of Cathclic people. It is de-
finitely a middle class American institution, with the organization,
attituces, iceas, very characteristic of middle class imerican life, This
creaws anctier special problem for the Churchk at the present time. When
the early irmigrant came to the United States and raced the shock of adjust-
ing to a new culture, the oppostion, the people who resisted him and some-
times persecutes him, were Prustestant Anglo-Sauon people. Thereifore, as
the imaigrant Catholic organized his forces against this threat, his efforts
to protect hiaself, to protect his status, to advance himself, crystalized

arounc his cevotion to tie Faith. In other words, loyalty to the Faith

6
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becaiic a rcinforcement of the soljcarity of immigrant Catholics in their

gainst the older Protestant americans, L tiimk it 1s safe to

say that a good Ceal of the strength of the Church caec not so nwuch
from thne cedicaticn of Catholics to their Faith as frua the fact that the

Faith bcecame the central focus of immigrant loyalties in their defence of

T e

thensclves., It is interesting to speculate about the problems which this
now crcates for people like iexicans and Pueric icans. 4s lower class
underprivileged Catholics now move into the Country, tae Puerto Ricans
and Mexzicans are good examples, the opposition they receive is not coming
from Protestant Anglo-Saxons, it is frequently coming froam middle class

Anmerican Catiolics. Therefore, the Faith can no longer be the focus around

whichk the solicarities of the immigrant comrmnity form.. What effect this

will have on the Puerto Ricans and the Mexicans, nc one can say at the
moment, out it indicates how serious is the prc¢’ lem for Catholics of
relating themselves efiectively to Puerto Ricans ancd Mexicans, and of con-
vincing theme Poor and underprivileged Cathclics that they belong as an

integral part of our Catholic Church in the United States.

I hope that this has clarifiec to some extent how intimately our Catho-
lic school system is related to our social class systen in the United States.
Cur schocl system makes sense in the cortxt ¢f our American class systoi:
anc of our fuerican experience. It is also obvicus that a school systom
created in this way, anC developing as I have cdescribed it, cannot be trans-
planted to another class system where the historical ciperience has been

entirely different.

Therefor the question we twust ask is this: Civen the nistadcal experi-
ence anc the social and political context of Latin smerican Society, what
acdaptaticn of the conmion school training of tihe Cathelic School will be
capable of achieving in Latin America something similar to the success
which has been achicved in the United States? It seems to e that the central
point c¢i scue of your dJiscussions would be tiliis:

Vhat is the social structure of Latin fxerica?

ZIow is it changing?

Wlhat are the dynamic forces at work?

Zow are they related to the whole cuacept of commion schooling?

7
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Given this knowledge, how should a Catholic school system be introduced
into these Nations in order to achieve the success which it has achieved .
here in the Jnited States. As Father Fichter cutlirnes the class structure
of Latin fmerica, you can compare my remarks with his and I think

it will give all of us much to think about and much to discuss.



